Sample Student Profile: “TJ”
TJ is a fourth grade student who was evaluated in the fall and is currently on an Accommodation Plan to address specific behavioral concerns. His team has closely monitored his progress this year and meets regularly to discuss on-going concerns, positive improvements, and to make changes to his behavioral plan if necessary .In order to formally assess whether the current supports are sufficient enough to promote TJ's success as he transitions into fifth grade, the team completed a functional behavioral assessment. Members of the team included the assistant principal, the behavioral consultant, the special educator/behavioral support specialist, parent, and both the fourth and fifth grade teachers.

The team identified TJ's inappropriate responses to frustrating situations as the most significant problem behavior he presents. TJ often responds with verbally and/or physically aggressive behaviors when faced with situations that don't go his way, or when he is already stressed (overtired, worried about a test, etc.) and learning or social situations become more complex. The problem behavior identified for change was summarized as: “TJ's explosive, verbally and physically aggressive, and sometimes threatening responses to frustration. These aggressive behaviors include swearing, inappropriate (rude, threatening) language, raising his voice, and hitting and/or throwing objects.” TJ has never intentionally physically hurt another student or adult.

The team, and in particular his fourth grade teacher, then completed worksheets that helped to identify current expectations in the classroom, proactive components already in place, and the teacher’s responses to TJ's negative behavior.

The teacher listed the following expectations for classroom behavior:

· Cooperation is the key.

· Please be appropriate with touch and words.

· Please wait you turn to speak.

· Please respect yourself and others.

Proactive components already in place in the classroom include:

· Clearly posted rules are frequently revisited.

· Instructional methods and level are appropriate for each student.

· A predictable routine that is reviewed every morning.

· The classroom setting and schedule are set up to promote positive behavior.

· A monitoring system is in place that provides frequent feedback to TJ for both positive and negative behavior.

· TJ and his parents are well aware of school policies regarding behavior and have a Student Handbook they can refer to regularly.

TJ's teacher also identified recess as a very powerful motivator for him. When TJ or any other student in her room fails to comply with reasonable requests and basic classroom management strategies have failed, the student is referred to the Behavior Support Room. This program is staffed by a trained educator who supports students and teachers when the student's behavior interferes with the teacher's ability to provide instruction, and when all other behavior management strategies have failed. The Behavior Support Program is also accessed when a student, particularly TJ, is verbally or physically aggressive.

The team then reviewed all available information and identified particular areas of strength for TJ. He has strong visual-perceptual skills, is a good reader, has strengths in oral language, and has a very good memory for what he hears (when he is listening). This pattern of learning style suggests that TJ is a visual and hands-on learner, and that having him use his auditory and verbal language skills when processing is beneficial but only when he truly listens to what is being discussed. Other strengths include the fact that he enjoys sports, likes to be with his peers, and wants to be successful in academics.

Analysis of the events and situations that tend to trigger the problem behavior include encounters with academic tasks he perceives as being too difficult, lack of appropriate attention from his peers (his concern that he might fail in front of his peers, his need to be first), and when he is having difficulty navigating a social interaction with peers. These situations occur throughout the day, and there is not one particular setting that is more likely to escalate the behavior. Setting events that influence the value of the consequences he encounters include his physical health (he has more difficulty when he is overtired), his weaknesses in math (creates anxiety), and family stresses (e.g., a fight with his brother at home). TJ's is most successful in the afternoon (less academic), during recess, and with support staff. TJ is generally successful on the bus (he only has a very short ride home), and does best in individual or small group learning environments.

Consistent consequences for the problem behavior include: a reprimand or warning, a time-out or break from the situation, loss of incentive or privilege (i.e., recess), being sent to the Behavior Support Program, communication with parent, and in-school suspension for more serious infractions (i.e., physical aggression).

The team agreed that the problem behavior serves a number of different functions depending on the situation and antecedent event. Sometimes it serves as a way for TJ to avoid difficult situations and escape the classroom or setting that is frustrating for him; sometimes it gains peer attention. The team would like to see TJ develop the skills he needs to be able to remove himself in more appropriate ways from situations he perceives as overwhelming or stressful. In addition, when he cannot remove himself in these situations, he needs to learn to accept re-direction and support without inappropriate responses and/or retaliation.

Based on this assessment, the attached plan was developed.

STUDENT BEHAVIOR ANALYSIS AND PLAN DEVELOPMENT

Student: “TJ” 


Date: 

Team Members: Asst. Principal, Classroom Teachers, Parent, Special Educator, Behavioral Consultant

I. What are the behaviors of concern (problem behaviors)?

TJ responds to frustrating situations with verbally and/or physically aggressive and, at times, explosive behaviors. These behaviors include swearing, inappropriate (rude, threatening) language, raising his voice, and hitting and/or throwing objects.

II. Preventive/Proactive Components: 

What positive support systems are already in place in TJ's environment to promote appropriate behavior?

· Classroom rules frequently revisited 

· Instructional level/methods appropriate for TJ and support is available for areas he is weak in (i.e., math) 

· Predictable routine reviewed each day 

· Environment designed to promote positive behavior 

· Behavior monitoring and support system available 

· Student, parent, and school staff agree on appropriate behavior and expectations

What incentives or motivators are available and/or used to promote positive behavior (free time, privileges)?

· Recess is frequently used. If work does not get done on time, free time is used for make-up work. Also, swearing results in the automatic loss of one recess.

What motivates TJ? All team members (teacher, parent, administrator), including TJ, identified the following as the two most important motivators for him.
· Free time (recess)

· Time spent with peers.

III. The following setting events, triggers, situations, and consequences accompany the    

       above behavior:

· Setting Events:

· Overtired, ill

· Weaknesses in math

· Family stresses

· Triggers:

· Low levels of attention from peers or adults

· Difficult tasks

· Negative social interactions

· Situations:

· Independent seatwork

· Group work

· Group instruction

· Crowded settings (lunchroom, recess)

· Unstructured activities and settings (lunchroom, recess)

· Consequences:

· Reprimand and/or warning

· Break from on-going activity

· Loss of incentive/privilege

· Sent to Behavior Support Program

· Communication with home

· In-school suspension

IV. What are the student's strengths?   When/where does it occur?    What reinforces it?

· Visual-perceptual skills

All learning activities
             Success in activity

· Reading 



All learning activities 
             Success in activity

· Oral language 


All situations 

             Humor

· Auditory memory 


All situations 

             When successful

· Interest in sports 


Recess 

             Success in activity

· Enjoys time with peers 

All situations 

             Feeling competent

· Wants to succeed in academics 
Classroom 

             Earning free time

             Doing well on   

                 assignments

· Enjoys coloring and drawing 
Classroom 

            Avoids academic work

V. What preferred behaviors would the team, in particular the teacher, like to see in place

     of the problem behaviors?

The team would like to see TJ develop the ability to remove himself when he is stressed or overwhelmed before he engages in unacceptable behavior. Also, to develop the ability to accept re-direction and/or support without inappropriate responses and/or retaliation.

VI. Testable hypothesis?

TJ engages in verbally and/or physically aggressive behavior when he encounters situations he feels he has little or no control over. He engages in these behaviors to 1) avoid difficult tasks and/or 2) to gain attention.

VII. Comments or suggestions from:

Student: I just want to be with my friends. [Do you understand what you need to do to be able to be with your friends?] Yes, I can't swear and I can't be rude.

Parent: I am pleased with TJ’s progress this year. I hope we can continue to work together.

Teacher: TJ needs to take more responsibility for his own behavior.

Administrator: TJ has made much progress. The team should be pleased with how he's improved and we need to continue to work together.

 Behavioral Intervention Plan (BIP)

Behavioral Goals:

TJ will use the following alternative behaviors when he encounters situations he perceives as difficult or overwhelming:

· State in a calm manner that he needs a break and remove himself from the situation. TJ is to report to the Behavior Support Room until he demonstrates that he is ready to return.

· If TJ's behavior is escalating, he needs to promptly respond to the adult's directive to “take a break” without argument.

· In order to demonstrate that he is ready to return to his classroom, TJ needs to:

1) comply with a simple task in the Behavior Support Room (an “act of compliance”)

2) develop a plan to make up missed classroom work (if necessary); and

3) speak respectfully with the classroom teacher upon his return.

Behavioral Supports:

	Support
	Person(s) Responsible

	1.  Check-in with Behavior Support Teacher every morning; review math concepts currently being taught/reviewed.
	Behavior Support Teacher

Classroom Teacher

	2.  Preview new material/concepts individually or in small group instruction before introducing them in the classroom.
	Classroom Teacher

Resource Room Staff

	3.  Preview tests.
	Classroom Teacher

Resource Room Staff

	4.  Review rubrics and expectations (behavioral and academic) frequently so TJ has a clear idea of the possible results of his choices.
	All Staff



	5.  Seat TJ in the front of the classroom. Make sure he has access to an exit at all times.
	Classroom Teacher

	6.  Speak to TJ at eye level.
	All Staff

	7.  Frequently identify/discuss positive strategies TJ can and has used in the past.
	All Staff



	8.  Provide opportunities for physical activity (gym breaks) and/or time for doodling. Both activities relax and re-focus TJ.
	All Staff



	9.  Have TJ repeat important features of discussions designed to help him recognize a useful strategy or plan.
	All Staff




Consequences:

1) TJ will have access to all existing natural consequences available for staying in control and completing his work (recess, free time, homework vouchers).

2) If TJ initiates or willingly uses a break when asked to prevent the escalation of behaviors, he will earn additional time he can accumulate for an extra recess. The exact amount of the time needs to be determined by the members of the team and cannot interfere with classroom instruction.

3) TJ will make up any missed work during one of the following times: before school, independent reading time, second recess, after school program. TJ will have the choice of time provided the work is completed before the next lesson.

Monitoring Plan:

1) Data will be gathered on the number of times TJ chooses to or is asked to take a break in the Behavior Support Room. Both types of breaks will be counted and documented. Time spent outside of the classroom during these breaks will also be tallied.

2) The school team will meet weekly to assess TJ's progress.

3) TJ's mother will be informed at least twice a month (via phone call) of TJ's successes.

4) The team will meet as a whole 4 weeks after the start of the program and monthly after that.

Team Members in Agreement:




Date:

_______











_______












_______











_______
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